
����������	�
���
�����	�������������
������ �"!#��	��$�%��	&�'����������	�(%��)+*�,.-0/�1��32

4 576 8:9<;�6�=�976>; ?@9BA ;C576 D E<FGF�?IHJEK=�?L;CMON<6

P
=QEIRS6UTV; M%9 ;C576 4W6X?ITY5BM%9[Z ?@9\A ]^6X?I=�9BMG9[Z

E@_ ` EaAb6�=c9 ]d?@97Zfeg?hZi6kj

l&mon p3qsr#mut0v0w

xbmoy�v.z�{�|Q}•~€z•q

‚ ƒ…„a†•‡�ˆŠ‰V‹



1

THE INTERNET AND THE COLLABORATIVE PROJECT IN THE
TEACHING AND LEARNING OF MODERN LANGUAGES
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ABSTRACT

This paper investigates the impact of the Internet on the Collaborative Project in the
teaching and learning of modern languages.  In order to do this a collaborative project
between two secondary schools, one in Ireland, the other in Austria was set up and the
findings were examined.

The Collaborative Project is recognised as being a very important component in
teaching and learning.  It can play a major role in the acquisition of a language,
particularly if different nationalities and different countries can be involved.  The
Internet allows such international interaction, and offers the potential for new forms of
collaboration.

The investigation is placed in context by tracing the developments in language learning
approaches from the audio-lingual, through to the cognitive, communicative and finally
the post-communicative approach that is in vogue today.   It traces the parallel
developments in technological innovations in so far as they relate to language teaching
and learning, from the Language Laboratory (which failed), to the introduction of
CALL software (about which there are serious doubts), to the advent of the Internet,
which seems to have found a niche where language teaching and learning are
concerned.

The findings from the study suggest that generally the Internet can play a very
significant role in modern language teaching and learning. A major strength of the
Internet is that it provides real-life communication with native speakers of the target
language and speedy access to up-to-date information from and about the target culture.
The Internet allows for teaching and learning to be freed from the boundaries of
traditional classrooms.

Key Words: Collaboration, Collaborative Project, E-Mail, E-Mail Tandem Learning,
the WWW,  the Internet
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1.         INTRODUCTION

Collaboration
Collaborative learning refers to an instruction method in which students at various
performance levels work together in small groups toward a common goal.  The students
are responsible for each others' learning as well as their own.  It is seen as an alternative
to the traditional teacher-centred approach.  It emphasises student-student interactions,
where students actively participate in the learning process. By its very own definition,
the Collaborative Project instils in the learner:

·  A sense of real work which takes the form of team work
·  A sense of a realistic, common goal to be achieved within a specific time

frame
·  A sense of critical thinking
·  A sense of autonomous learning.

The Collaborative Project is well recognised as making a significant contribution to
language learning and teaching.  This takes on greater significance if different
nationalities or different countries can be involved.  The additional benefit, where such
transnational links operate, is that communication in the target language with native
speakers develops a real sense of purpose and authenticity.

The advent of the Internet and the World Wide Web (WWW) makes it possible to
implement these transnational links in new ways and at relatively low cost.  The
potential impact on modern language teaching and learning is significant, and is
investigated in this paper in relation to the Collaborative Project.

2.         BACKGROUND

The Leaving Certificate Modern Languages Syllabus
In 1996 the Department of Education, recognising the need to turn out students who had
a greater proficiency in foreign languages, introduced a new syllabus for modern
languages at Leaving Certificate level.  This syllabus greatly emphasises the
communicative approach to the teaching of Modern Languages.

The syllabus is 'communicative' in the sense that its focus is on what learners are likely
to want, need or expect to know when required to put their knowledge of the language
to the test.  The objectives detailed in the syllabus are expressed in terms of language
usage.  It is not 'communicative' in the sense of confining itself to oral face-to-face
interaction.
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Language Skills
Among the skills called for in students in this new language syllabus are:

·  critical thinking
·  problem solving
·  written communication
·  ability to work collaboratively

Whereas these skills have always been valued, the call for them represents a demand
that schools place increased emphasis on their development.

The Internet and Language Skills
In the hands of 'imaginative' and willing teachers, the Internet can play a prominent role
in fostering development of these skills that are now being recognised as essential for
language learning in students.  There is a natural match between the Internet and
development of some of these skills.  Using the WWW, all imaginable kinds of
information and data can be found, the quality and value of which varies enormously.
Teachers can encourage students to explore the Web with the goal of having them
weigh evidence, judge the authenticity and suitability of data, analyse and synthesise
diverse sources of information, and construct their own understanding of the topic or
issue at hand.  By so doing, students will be well on their way to developing critical
thinking and problem-solving skills as outlined in the revised Leaving Certificate
Syllabus.  In the past students could always have done this kind of task using print
material, but the Web can offer information which is instantly available, often very up-
to-date, world-wide in scope, and presented in more motivating format for students to
explore.

Students can also develop written communications skills quite readily by using the
Internet.  Researchers, who study student writing, stress that writing to an authentic
audience, rather than solely to a teacher, is essential for the full development of the
students' writing ability.  The theory is that when students have a real audience to which
they write and have a purpose in writing to that audience, they will be more conscious
of their vocabulary, syntax, and grammar.  On-line work in general provides this kind of
authenticity, whether it is a simple e-mail keypal or a student of a foreign language
communicating with a native speaker in a distant country.

Teachers can also foster development of collaborative skills with the Internet.  This is
done by structuring group projects where group members are in different countries but
yet all have a common target.  All rely on e-mail as the underlying Internet tool.

The thrust of the new syllabus is aimed at promoting learner autonomy and enabling the
students to think for themselves by equipping them with the skills to find their own way
within the syllabus.  It aims to lead every pupil towards four basic outcomes as a result
of the experience of modern language learning in the classroom.

·  A  communicative competence in the target language
·  Awareness about language and communication
·  An understanding of how to go about learning  a foreign language
·  A level of cultural awareness.
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Taken together, the aims and objectives of the syllabus represent what a senior cycle
programme in modern languages should cover.  The Internet can help achieve these
aims and objectives.  The Internet's relevance to the Collaborative Project and
ultimately to the teaching and learning of modern languages is heightened not only by
the changes in the curriculum that place a greater emphasis on students' use of the target
language for authentic communication but also by the growing availability of computer
technology.

Historical view of approaches to Language Teaching
The first scientific approach to language teaching was the 'audio lingual' method, which
presupposed that foreign language learning was a matter of rote learning structures via
pattern drills, where the meanings of structures only played a very minor role.  This
approach was replaced in the 1960's by the cognitive approach, which was based on the
belief that knowledge of grammatical structures would enable learners to form
grammatically correct structures without having to learn them beforehand.   By the end
of the 1960's, learning was seen as a cognitive operation where 'processes of
comprehension, retention, automatisation and restructuring are of central importance'
(Wolff 1996).  Structures became the central focus of this approach.

The next change in language teaching and learning methodology was brought about by
an important shift in the linguistic paradigm.  It was decided that competent speakers of
foreign languages needed to use linguistic forms correctly but in addition they should
also be able to use 'language appropriately with respect to situation, addressee, tone and
register'.  This belief among linguistics heralded the onset of the communicative
language age.  With the communicative approach to language teaching, communication
became the most important factor.  'Language learning is language use' (Ellis 1985).
Structures were not explicitly taught.  Instead, role-plays and simulations were
considered especially useful.  Group work began to enjoy a new found importance.
'Authenticity' became the buzzword of the day.  Authentic work with target language
materials was seen as furthering the learning process.

3.         TECHNOLOGY AND LANGUAGE LEARNING

The Rise and Fall of the Language Laboratory
Innovative technologies are not new in the field of language learning.  The Language
Laboratory is one of the earliest innovations.  Originally hailed as the 'miracle cure for
all ailing language teaching methodologies' (Philips, p3) and an answer to all language
learning problems, it acquired a near-mythical status of the language teaching 'par
excellence'. (Harding & Rodgers, p.21)  In the sixties and early seventies, schools
throughout the country were busy installing language laboratories.  These were state-of-
the-art facilities designed to give students a substantially improved oral-aural
component with input from native speakers.  The general opinion at the time was that
the language laboratory was going to produce more competent foreign language
speakers.  However linguistic theory was firmly entrenched in a structuralist approach,
and the language laboratory activities were based on a stimulus-response behaviour
pattern.  The language laboratory represented a positive step in linking technology and
education, but at that time neither was quite ready for this integration.  Language classes
were based on an audio-lingual model that tended to discourage autonomous
communication among students.  Given the limited functions of the language laboratory
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and changes in second language acquisition theory, it is not surprising that the language
laboratory, once considered a central component of many language programs, was
abandoned.

Computer Assisted Language Learning (CALL)
Computer Assisted Language Learning (CALL), both as a knowledge domain and as a
classroom practice has been evolving over the last twenty years.  CALL claims to
motivate language learners in the same way that the language laboratory promised to
motivate second language teachers, by removing the boredom of the language
classroom.

During the past decade, technology-based approaches have become an increasingly
relevant factor in the overall discussion on language learning and teaching (Hagen
1993).  A variety of trends can be observed ranging from ‘ traditional’  to ‘ interactive’  to
‘ intelligent’  computer assisted language learning (Kenning 1990; Fox et al.1992).  In its
traditional version, CALL may support activities ranging from vocabulary practice to
cloze tests/exercises and text reconstruction, from problem solving and simulation to
branching stories and adventure games.  But the main emphasis is always on those
lexical, grammatical and textual aspects of language performance, which lend
themselves to formal practice.

Among the more recent developments in the field of CALL, ‘ interactive video’  has
raised considerable interest in the language learning world, combining computers and
video/audio technology.  The appropriate use(s) of technology however depends largely
on a clear understanding of the features of the technology, a sound learning theory, and a
set of well-defined and justified goals to be achieved.  In the case of CALL such
prerequisites are hardly ever met. However this should not prevent us from exploring the
possible appropriate uses of a new technology based upon what we know so far.  In fact,
as the history of CALL indicates, explorations as such facilitate our understanding of
both the technology and its intended domain (Pennington and Stevens 1992; Scrimshaw
1994).

The Internet in Language Teaching and Learning
Even though the Internet has been around since the 1960©s, it is only in the last few years
that people have begun to become aware of its potential in the educational domain.  This
is certainly very true in the area of modern languages in particular.  One of the main
roles of the Internet is to facilitate communication, especially international
communication.  This is essentially what language teaching is all about.  Computer
networks give teachers and learners the capability to exploit communication more fully
in support of language learning. The Internet connects language learners with native
language users.  Meaningful authentic communication has long been known to promote
language learning.  In allowing such communication at relatively low cost, the Internet
has major implications where language teaching and learning are concerned and must
surely succeed where all previous technologies have failed.
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4.           APPROACH

The Collaborative Project
With a view to examining the impact of the Internet on the Collaborative Project, using
such tools as e-mail and the World Wide Web, at local level in a secondary school, a
joint collaborative project with a German speaking school in Austria was undertaken.
Four Irish students were selected  and paired with four Austrian students.  Two projects
were agreed on and the students embarked on these, using the WWW and e-mail as their
means of research and communication respectively.  Each student had a tandem partner
with whom he/she communicated in order to provide required information and also
acted as a corrector for that student. The finished projects were completed and handed
over for evaluation within five weeks of the start of the project.

By addressing the following questions, which provided the principal focus for this
study, the impact of the Internet on the Collaborative Project in modern language
teaching was assessed.

1) What impact does the Internet have on researching the Collaborative
Project?

2) What can students learn through participating in e-mail tandem
exchanges?

3) What bearing does the carrying out a collaborative project using the
Internet have on written production and reading comprehension?

4) Are some students more successful than others at learning through this
method and if so why?

5) Does this method make the learning of modern languages more accessible?
6) Does it promote improved modern languages learning?
7) Does the Internet make the Collaborative Project more feasible,

manageable within the school context?
8) Does it accomplish above while containing, if not reducing the costs of

education?

Assessment
The project was assessed by administering separate questionnaires to both teachers and
students.  In the case of the students, they were asked to complete both a pre and post
project questionnaire.  The final version of the collaborative project was given to two
external teachers who assessed the quality and  quantity of information, the accuracy of
the target language used, taking into account such factors as time taken and the expected
language level of the students involved in the project.

5.         RESULTS

The eight research questions as outlined in 3.1 provide the framework for the
assessment of the impact of the Internet on the Collaborative Project.
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What impact does the Internet have on 'researching' the Collaborative Project?
Where the Collaborative Project was concerned, the World Wide Web made it easy to
get information that one could have spent many hours obtaining in the library, on the
phone or on the fax machine.  Web documents provided the students with 'visually rich
interactive and simultaneous information' on most aspects of the topics they were
researching. This information was up-to-date and was effortlessly accessed using some
of the Internet's search engines. The participants found search engines such as Alta
Vista, Webcrawler, etc., which allowed searching using keywords, very useful for
finding both general and specific information. Navigation was not a problem either.  A
real advantage was considered to be the fact that students could carry out their searches
using either the target language or the mother tongue.

However, in giving students free reign to a facility such as this, it was felt by the
teachers involved that one must be careful to safeguard against the students accessing
inappropriate material (pornography, obscene language, slang).  Ensuring that students
have adequate supervision and clear task goals goes a long way to minimising this
problem.

Overall we can conclude that the Internet's real impact was in the immediacy of
obtaining information, the up-to-date nature of this information, the amount of unusual
information available and the choice of researching in the target language.

What can students learn through participating in e-mail tandem exchanges?
Access to the e-mails exchanged between partners gave some idea of the relationship
that developed between students.  All e-mail messages were written in the target
language and were often accompanied by attachments also written in the target
language. The e-mail letter writing took on a real communicative purpose.  Many of
these messages offered evidence of active participation between the participants.  After
five weeks (three working weeks plus two weeks of midterm breaks) some students had
exchanged, photos of composers and musicians, personal information, information on
their respective towns, schools, life at school, about the environment, where the pupils
lived, about books they read or films they enjoyed, some even issued holiday
invitations.  In this manner, students got first hand sociocultural information about the
target culture; they were able to compare life at home with life in the target culture, as
seen and experienced through the eyes of their peers.  This contributed to a greater
sociocultural awareness, which is an integral part of second language acquisition.

In the e-mails both sent and received, there was generally evidence of a mutual
sensitivity towards the tandem partner and it was very obvious that they wanted to help
each other out to the extent that they could. The students involved learned a politeness
and courtesy that would not always be evident in their treatment of fellow students.
This was remarked upon by the teachers co-ordinating the projects, who expressed
surprise that the students were much more willing to inconvenience themselves in their
attempts to find suitable material for their tandem partners than they would have done
for themselves.

The e-mail exchanges offered exposure to undoctored, authentic language.  Error
correction between tandem partners where it existed was generally different from
corrections that would have been received in the classroom. More often than not
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corrections, even though they were made, were not explained, but they were
nevertheless accepted and respected.  In this project, only two students attempted to
help each other with their grammatical difficulties by offering explanations of written
inaccuracies.

From an Information Technology skills point of view, students learned all the skills
associated with e-mail i.e. how to prepare, send, receive, forward files and reply to e-
mails.  They became aware of the necessity from a financial point of view of composing
their e-mails off-line. The students' abilities to use word processing packages improved
greatly as this was used in the typing up of, and presenting the project.

Participating in e-mail tandem exchanges gives students the opportunity to experience
language in the context of its culture. In so doing, it promotes a greater sociocultural
awareness.  It facilitates authentic communication among the participants which is
perceived by educationalists to be a pedagogically very sound way of acquiring a
second language.

What bearing does this method of carrying out a project have on written
production and reading comprehension?
There was a noticeable improvement in the written production of all students concerned.
They seemed to have acquired in a very short space of time a better grasp of the target
language along with some colloquial expressions not normally found in textbooks.  The
very fact of having to browse through so much text and having to transcribe so much
information in the target language had an impact on their recognition of words, along
with their shape, length and form.  This in turn had a positive effect not only on their
writing but also on their reading and general comprehension. There was also an obvious
improvement in their level of language correctness, attributable in part to the e-mail
messages both sent and received.  It was felt that the linguistic performance might have
been related to the number of e-mail messages transacted.  In particular, the Irish
students reported an improvement in the accuracy of their tandem partners' messages,
which they felt was a direct result of having their e-mail messages corrected by them.

When students searched the Internet, they had to wade through quite an amount of
information, which was very often written in the target language.  They then decided
collaboratively whether or not this information was relevant to their project
Consequently the students were exposed to a greater volume of reading material than is
normal for their ages.  Most of this language was at a very advanced and often very
difficult level.  This had an impact on their reading comprehension as they had to learn
to decide very quickly what was of relevance to the project.  Reading in the target
language has long been recognised as one of the main contributors to vocabulary
acquisition and ultimately improved language learning.

Are some students more successful than others at learning through this method
and if so why?
It has long been recognised that not everybody learns in the same way.  Consequently
different styles of learning will always be more appropriate for different students.  It is
not surprising therefore that this collaborative project did not suit all the participants
equally.  On the basis of the projects produced we examine the reasons why this method
of carrying out project work appears to have been more successful for some participants
rather than for others.
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The project that was ultimately produced by the Irish students was judged to be far
superior to the Austrian project on the basis of the following criteria:
·  linguistic competence and accuracy
·  quality and quantity of information relative to the amount of time spent

working on the project
·  amount of hard-to-find and unusual information
·  colloquialisms and authentic language.

The evidence from this project suggests that the Irish students were more successful at
learning.  As initiators of the project they were more motivated and interested. They
were more focused throughout the project and most importantly they had a much better
sense of collaboration, made the greater contribution and justifiably achieved the
greater gain. On the other hand, the Austrians who, (in spite of direction and
instruction), took a more individualistic route, seemed to lose focus and motivation.

Being more motivated, the Irish students made more corrections, asked for more
information than the Austrians and generally appeared more interested in their tandem
partners than the other way round. They were not afraid to make mistakes and very
often 'chanced' expressions and grammatical concepts that they would not have dared
in the language classroom.

To summarise, the students who are more successful at learning using this method of
carrying out a project, appear to be those who are more motivated, focused, prepared to
get involved, have a sense of responsibility and in particular shared responsibility, and
are capable of self-directed work.

Does this method make the learning of modern languages more accessible?
The richness of the Internet makes 'outside of school' learning, an increasingly popular
option for language learners.  Because of the Internet, children who do not have
opportunities to visit foreign countries or get involved in language exchanges for
various reasons will no longer suffer from the lack of access to quality learning
materials and contact with peers of the target language.

This method of carrying out a project using the Internet could also have implications for
the learning of minority languages or languages which, for various reasons, are not
offered in some schools. Using the Internet, students could take up or continue their
studies in languages that otherwise would not be possible. This would be feasible if
people decided to work collaboratively and in particular if groups could work with
tandem partner groups from the target country. The Collaborative Project via the
Internet offers such possibilities.

Does it promote improved Modern Languages Learning?
The Internet is a valuable means of increased access to language education.  However
all the instructional media to date have been eventually found lacking in certain areas, in
the promotion of improved learning (language laboratory, CALL programs, television,
video recorder etc.,).

The Internet certainly appeals to the students' learning mode, to the way they now prefer
to learn.  Students relate to computers in a way that makes many adults envious.  In the
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case of our project, none of the students had any apprehensions about using the
computer.  This was not the case with the teachers, one of whom thought she was '…a
little too old at sixty' , to start using the computer in her language teaching.  The
students' world is rich in visual stimuli and therefore they tend to be more visual
learners than their previous generations.  So it is only fair that learning materials and
opportunities are designed that capitalise on what we know about how our students
learn.  It is against this backdrop that we embarked on our collaborative project.  The
findings suggest that the Internet was largely responsible for the interest shown and the
improvement in the languages being studied, which was remarked on by both the
students and teachers involved and by the external teacher examiners.

The Internet also provides for flexible learning.  The students working on this project
did much of their work either at school but outside of normal school hours, (weekends,
after school) or else at home.  The students were mainly self-directed, self-paced and
were largely responsible for the overall shape, length and quality of the project. Student
autonomy was consequently promoted.  With the Internet, there is greater flexibility in
accessing information, especially authentic target language information. The range of
language is broadened.  Interaction is more thoughtful and considered.

The Internet enables new kinds of learning.  These new kinds of learning are at the
centre of the new Department of Education Syllabus on Modern Languages introduced
in 1996.  The new skills called for in students include:

·  critical thinking
·  problem solving
·  written communication
·  an ability to work collaboratively.

Students working in this collaborative project had to explore the topic, which was
generally done in the target language, analyse and synthesise diverse sources of
information, judge the appropriateness of the information found and construct their own
understanding of the topic in question.  In performing such tasks, students automatically
developed critical thinking and problem solving skills. Their ability to work
collaboratively improved greatly.  Written production also improved.

Ultimately, it can be stated that using the Internet to carry out the Collaborative Project
not only promotes improved second language learning, but it does so within the
framework and objectives of the newly revised Department of Education Modern
Language Syllabus.

Does the Internet make the Collaborative Project more feasible, more manageable
within the School context?

Feasible: The findings from the study suggest that the Collaborative Project becomes
more feasible within the school context subject to:
·  suitable computer hardware and software being available
·  people with the required technical expertise being available
·  sufficient time being allotted to it
·  adequate funding being available.
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Also all parties must participate equally. Central to the success of tandem learning,
which was an integral part of this project, is the Principle of Reciprocity, which states
that '…ideally both parties should contribute equally to their work together and
benefit to the same extent.'  (Brammerts 1996).  In the event of one of the groups not
putting in the same effort, there is a knock-on effect on the other group.  In the case of
our project, the Irish students got much more involved both in the project and in the
tandem partnering.  Ultimately their project was judged to be of a much higher standard
than that of their counterparts'.

Manageable: The project was considered difficult to manage, as there were factors
involved that were beyond the control of all people concerned.  The nature of the
project was such that the teachers involved had to relinquish control but yet maintain
the right to direct and advise in an unobtrusive manner.  There were external factors at
play here to the extent that the teachers could not always be aware of the suitability of
the material being researched, as much of this research had to be done in the students'
own time.  The success of the project depended on each group of students’  mutual
willingness and desire to co-operate and help. Even though this type of project
essentially promotes autonomous learning, it still demands a certain amount of teacher
direction. By nature it is quite difficult to manage.

Does it accomplish above while containing, if not reducing the costs of education?
Both students and teachers involved in this project considered that the Internet was
responsible for both greater access to and improved language learning.  Taking these
into account together with the fact that the Internet has the potential to make the
Collaborative Project more feasible within the school context obliges us to consider the
costs involved.

As most second level schools have to work within a very limited budget, it is very
important that Internet usage would not consume too major a part of their annual
allocation.

Three main areas of cost are involved.

1) Hardware, which includes all the computer hardware necessary to
introduce the Internet into schools (Computer, Modem etc.,).

2) Software, which includes the Internet connection itself.

3) Ongoing costs, which refer to the actual time spent on the Internet.

The first two costs (i.e. Hardware and Software) could be described as up-front costs
and are really a once-off expense.  The third (time spent on the Internet) is seen as an
on-going expense and as such is the most serious cost involved.  Time spent on the
Internet during the school day is charged at the peak telephone rate and consequently
this facility can only be made available to students in very specific circumstances.

As most of the work in this project was done after peak-rate telephone times, the net
effect of this was that there were only minor expenses incurred in the carrying out of
this project.  If more traditional means i.e. phone, fax, photocopying, letter-writing etc.



12

had been used, it would certainly have been much more costly.  Placing this in the
context of:

·  communication, which was almost instant
·  information, which was readily, instantly and comprehensively available
·  results, which were almost immediate.

It was generally felt that taking both the quantity and quality of the finished project into
account, a similar project, not using the Internet, would have been much more costly
both in terms of time and money.

The Internet can also have cost benefit implications for language learning in general.
The fact that it enables authentic communication with native speakers may obviate the
perceived necessity for having to visit and/or reside in the target language country (a
privilege not generally enjoyed by the less well off) in order to increase the student
proficiency in the target language. Thus, indirectly, it has the potential to promote
greater equity within the school system.

The Internet also brings to the classroom new and perhaps otherwise unaffordable
learning resources in the target language such as, newspapers, magazines, videos etc.,
For the relatively small connection and running fees, subject to the use of the Internet
being carefully controlled, significant value can be added to the foreign language
classroom's resources at relatively low cost.

6.         CONCLUSION

Successful Language Learning
The size and length of our study did not offer the opportunity for a totally objective
assessment of the improvement in language proficiency, but from the data gathered
from each participant in the project along with the teachers involved, an attempt was
made to assess certain characteristics of the student's experience generally considered to
be indicative of successful language learning.  These included:

Active learning: Whereas active learning is always promoted during collaborative
projects, the fact that students collaborated with native language speakers made the
experience a much more purposeful and authentic one.  The students who appeared
more involved and more interested in their tandem partner and in learning the target
language (asked for information, commented on information offered, asked questions
related to language learning) were considered to be more successful.

Exposure to language: E-mail exchanges offered exposure to undoctored, authentic
language. The number of e-mails written and received was considered a factor in the
participant's success. The more e-mails sent, the more the students felt they gained from
the experience.
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Error Correction: The more participants corrected and received peer corrections was
considered to have had an effect on the success of the experience.  Error correction
between partners differed from the corrections received in the classroom.

Re-use of Language offered by participant's partner: The participants all felt that
they had been exposed to a more natural form of language, colloquial expressions, the
language of everyday conversation as used by younger people.  Each student felt that
this language would help when conversing in the target language and that many of the
expressions that were acquired could be used again in more formal contexts such as in
both written and oral state examinations.

Cultural information acquired by participants: Students appeared to have learned a
lot about the culture of the target language country and its inhabitants in a very informal
manner through information gleaned from their partners during their e-mail tandem
exchanges.

Technology enhances Education
In recent years, secondary schools have been equipping themselves with computers, but
until now, for modern language teaching and learning, the implementation of the new
technologies has not been found to have been very fruitful.  However, tools based on
Internet technology such as the World Wide Web, E-mail, etc. may reactivate the belief
that technology per se enhances education. This belief has repeatedly been shown to be
wrong in the history of educational technology to date (Language Laboratory, CALL),
yet it still reappears every decade or so.  There is a difference this time in the fact that
the emphasis is very much on user-centred as opposed to machine centred-learning
where communication is the keyword. The Internet with its many tools fosters real
communication with real people, some of which can even be done in real time.  We
may have finally 'stumbled' on a technology that enhances learning, particularly
language learning.

Place for E-Mail and The WWW
Judging by our experience there is a place for the Internet where the Collaborative
Project is concerned.  In this project we concentrated only on two of the many tools
available on the Internet that have implications for language teaching and learning i.e.,
the World Wide Web and E-mail.  It was found that the WWW served to speed up the
process of acquiring information, enabled the student acquire more up-to-date and often
more accurate information, whereas e-mail, which served as a bridge between the
language classroom and the natural setting, was seen as an invaluable means of speedy
communication.  The Internet provided the opportunity for contact with native speakers,
but from within the safety of one's own environment.

Skills Required
Carrying out a language collaborative project on the Internet, which ultimately leads to
improved language learning, presents challenges.  Sometimes it requires skills that
teachers and students initially do not have.  This necessitates preliminary work by the
teachers in determining which tools are available and are best suited to their purposes.
Exploring how these tools can be applied to classes getting involved in language
collaborative projects and teaching students how to use them also takes time.
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The skills required by the students for the successful completion of this project must not
be underestimated:
·  the ability to work as a group
·  the ability for self-direction
·  the ability to 'surf' the Net
·  the ability to extract useful information
·  to be able to decide what is useful
·  the need to form a relationship with a native speaker that they have never met before

and have never seen
·  the ability to negotiate a series of exchanges with them and obtain information that

is of use to them
·  the ability to understand this information
·  the ability to write in the foreign language without the aid of non-verbal clues
·  the ability to maintain a relationship with their partner once the initial excitement

has died down
·  the ability to carry out all of the above tasks using the target language only.

Future Recommendations
The issues of access to and implementation of the Internet in the classroom on a general
scale need to be addressed.  This paper has highlighted some of the many very positive
aspects of having access to same in the context of language learning.

The findings of this small study in the second level school system were very positive.
However as this study was confined to two very small groups of students, who were all
high achievers in recent public state examinations, the results as shown may not be truly
indicative of the more general situation.  Bearing that in mind, this study warrants
further investigation over a greater number of students with a greater range of academic
abilities, over a greater number of schools and indeed over a greater number of
languages.  A comparative study could be carried out using these groups of students,
setting up both control and experimental groups, which would give a better and more
general assessment of improved language learning.

Concluding Statement
Communication between native speakers for the purposes of mutual language learning
and cultural interchange is nothing new (Brammerts 1995).   Nor indeed is the idea of
the Collaborative Project.  However, language learning by means of carrying out a
transnational collaborative project via the Internet brings another dimension to the
experience together with its own challenges and offers a truly communicative use of
the computer because it is communication itself, albeit in a form we are inexperienced
in using.

Collaborative learning has long been recognised as being based on sound pedagogical
principles.  It is more efficient than learning alone.  Collaborative teams achieve at
higher levels of thought and retain information longer than students who work on an
individual basis (Johnson and Johnson 1986).  The Collaborative Project can play a
major role in the acquisition of a modern language, particularly if different nationalities
and different countries can be involved.   The Internet facilitates the tried and tested
pedagogical principles in the area of language teaching and learning. It facilitates the
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Collaborative Project, by nature of the fact that it allows new forms of collaboration. It
can put language learners in direct contact with target language users and learning
resources, thus increasing opportunities for intercultural collaboration and consequently
improved linguistic performances.  In addition, it offers a cost effective and
consequently more democratic access to the proven benefits of innovative language
learning opportunities.

Its timely arrival in the educational setting is most opportune, given the fundamental
change of focus in the curriculum for Modern Languages as outlined in 2.2.  The
Internet, using the international collaborative learning approach, affords every
opportunity for the development of language skills.

The major limitation on the potential benefits that the Internet has to offer is
determined by how imaginatively or otherwise, the teacher or student is prepared to
exploit it in the context of modern language teaching.  It needs to be used creatively
and effectively and in a manner which promotes successful learning outcomes.

The real strength of the Internet is in the increased opportunity it provides for
communication and information access, both of which have significant application in
the execution of the Collaborative Project among students of different countries and
languages.  The possibility of incorporating more real-life communication with native
speakers of the target language and accessing up-to-date information from and about the
target culture, which always leads to improved language learning, makes it a potentially
very powerful teaching and learning tool.

It is clear from this paper, that the Internet has the potential to facilitate the
implementation of sound pedagogical principles in the teaching and learning of modern
languages using the international collaborative learning approach.  Whatever
reservations may exist about previous applications of technology to language learning,
international collaboration using the Internet would appear to have a very promising
future.
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